ated by adult aduc ation practitioners in the COOr" at !n"lr work. Disseminalionof inlormation about such experience would enable the elaboration of gener"'lutlons and prlncl· pies 01 .alue to other practitione~ l acing sl mlla: circum· stances. Knowledge based on P<l'Ctlce, hOWBYBr. would probably oot be adequate lor th" :I(Ilutlon to all pfObklms In the l ield of practice.
A second so.m:e 01 knowledge unique to adult edu-catlon, therefore, would be knowledge whl(:h hasortglnaled In otner disciplines. When laced by problems 01 praclice De-VOIld Ihe scope 01 mailable knowiedge. adult educatora would have 10 employ a process ot "DOrrow lng and ",Iermu· l al ing knowled(le lrom Olher disclplrnes wllereby tM)' (11 delermine the basic elements 01 lhe P<Oblem at hand, (2) search the literature ot retevant social sciences lor th$(l· retreat and/or empirically based conceptualizaHone 01 Ihese basic elemen,,;
(3) DOrrow and. where neceaBlry. reo casl (reformulate) that knOWledge to exptaln mo", ~. <lu8tely the adult education situation at h..-.d, (~) ConStlllCt and test ~ypolheses 01 pouibl e outcomes 01 certain courses 01 oction sug!/llsted by the lilerawr" at Iha rel""anl social science~ a"" (5) disseminate the IIndingsol the .ppll· catio ns. /In " , Iension 01 Jen..,n·s perspectioels tnat Itdult Mucat io n would ac hi ...... maturity wMn It has il sufflclently lar~e body 01 uniq ue k""wled~e as 10 prtl(: lu(1e having to draw on other disci pli nes lor the so lutions to the prob lems 01 pract ice.
Since Jensen out li ned the above steps lor atta inment 01 disc iplinalY maturi ty, th e dist inct iye body 01 knowladge ide ntif ied w ith adu ll ed ucation has mushroom&d . The an· nual output at adu lt ed ucation master"s and docto ral theses and d;ssenations has doublM and trabled. as hs"" tM grad· uate proQ ram s at stud y. The membersh ip ot the Commis· sion 01 Professorsol Mul! Education has mu lti plied "~n · l aid . Outlets for publication 01 theoretical and research writing on adult edl.>Cation have also InC'Based. To replace tile most re~e nt p<e>ious single volume Handbook of Adull EducJ\;on (Smith. Aker and Kldd. 1970) 01 aln"lOltl two dec;. adesago. 10 handbooks were published In 1980-at Within tM literatu", 01 adult educalion. adelinite trend tOWard pro· portionately less ",lian<:<! on non·adult educallon SOtrrces has also ~n noled.
Notwithstanding the exponenti", rill8 in Ihe .-alume 01 knowled!18 !18""raled each l'1Iaf. the ",'Uill me~lng ot SUCh exp~sion may 001 necessarily be ~ unequlYOCai c auufor rejoicing. Despite I he IIncouraging amount 01 knowledge now being I/IInerated yearly in adull educallon. CIO" examl· nalion 01 the kind 01 knowledge being ProdUCed may r_al some characlerisllCS Ihal may be I"ss Ihan optlm alchamcteristics which. upon being ldentllred. may Irlgger healthy correcll~ action .
Much 01 the lheory and rasearch In adult education which purpons to refl...,1 an Inre<disolpJrnary POln/·ol·.;"w. lor example. meets Ihis crilerion only to I"" ext enl to Which the phenomena is 01 inle",sllO adull education, as one dis· cipline. are illumin&d W Ihe light 01 const'ucts and proposi· tions bolfOwed from a single social science. So-called IMer· disciplinary research in adull edl.>Cstion Is oHen limited 10 an inte rseclion 01 concepts orlg inatin9 In no mOre lhan one social scle....,e w ith On9Oin9 phenomenologica l or practice· ,elale<:! pro blems in adu lt Mucati on. In fact. se l(lOm does the interdiscip linary nature 01 t he lite rature in adu lt educa· lion refer to a conf luence 01 concept" and const ructs lrom two or mo re di sc ip lines to lorm 3 co mprehons lye vlcw of 
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T~e publ ishe<:! Ihe-ory and emp irica lly fo unded lile ra· tu re of adult education hRs ,hare-(! wit h other lI el dS 01 study an unp",cedente<:! expansion In re-oe nt ~ara. Ne>enhefe ss. Ihn lit eratu", 01 the field I, m.,red In ee'ferai aspe<:t s. In· stead of fflflectlng genuine Interdllelplln.ry perspe<:!I'feS. much of the writing ~utters trom a n.,rownen common to much 01 the writing within the Indl.ldual social sciences. Substanti~ progreSi In d_loplng the unique body 01 knowledge 01 adult educallon Is hampered by, predomi . nant pattern 01 non-cumul~l_n and non·lntegration at previous theooy and IBsearch on gl~n aspects 01 tM lield .
The-se problems could De resollfBd II adult education thOOrist, and IBsearchers we", 10 link the phenomenaol particu· lar interl)$1 with otMr Inlormatlon .. allaDle DOth in the hter· atUIB 01 adult e<:Iucation as welt as Inst 01 parallellields 01 study.
The primary purpose 01 Ihll paper Is 10 The Problem Adult educators stili reler to their Ileid 01 stu<ly as an "emerging discipll""." To suPPOrt Ihls claim tt>ey point to Ihe grow ing body 01 kn-owt&dge ""nlove to the lIeld." AlmoSI Iwo decad es ago Jen"n 11964) taug ht Ihit II tne discip line Dr. Pele r S . Cookson Is an 8ss oclale prolus or in the Department 01 A du !! Education. College of Educa· tio n, Pennsylvan ia Slate Unive rsi ty. UniverSity Pa rk .
we re to mature. adult &duc ato~ woo ld ha>e to etle<:! an ex· p.lOSiOn of that unique body of ~now ledge by drawing from two :I(IurceS. One SOurce would be the knowledge gener. ated by adult aduc ation practitioners in the COOr" at !n"lr work. Disseminalionof inlormation about such experience would enable the elaboration of gener"'lutlons and prlncl· pies 01 .alue to other practitione~ l acing sl mlla: circum· stances. Knowledge based on P<l'Ctlce, hOWBYBr. would probably oot be adequate lor th" :I(Ilutlon to all pfObklms In the l ield of practice.
A second so.m:e 01 knowledge unique to adult edu-catlon, therefore, would be knowledge whl(:h hasortglnaled In otner disciplines. When laced by problems 01 praclice De-VOIld Ihe scope 01 mailable knowiedge. adult educatora would have 10 employ a process ot "DOrrow lng and ",Iermu· l al ing knowled(le lrom Olher disclplrnes wllereby tM)' (11 delermine the basic elements 01 lhe P<Oblem at hand, (2) search the literature ot retevant social sciences lor th$(l· retreat and/or empirically based conceptualizaHone 01
Ihese basic elemen,,;
Much 01 the lheory and rasearch In adult education which purpons to refl...,1 an Inre<disolpJrnary POln/·ol·.;"w. lor example. meets Ihis crilerion only to I"" ext enl to Which the phenomena is 01 inle",sllO adull education, as one dis· cipline. are illumin&d W Ihe light 01 const'ucts and proposi· tions bolfOwed from a single social science. So-called IMer· disciplinary research in adull edl.>Cstion Is oHen limited 10 an inte rseclion 01 concepts orlg inatin9 In no mOre lhan one social scle....,e w ith On9Oin9 phenomenologica l or practice· ,elale<:! pro blems in adu lt Mucati on. In fact. se l(lOm does the interdiscip linary nature 01 t he lite rature in adu lt educa· lion refer to a conf luence 01 concept" and const ructs lrom two or mo re di sc ip lines to lorm 3 co mprehons lye vlcw of Educatio nal Conside,ations. Vol. 14. Nos. 2 and 3. Sprlng/F911 1987 I j I I adu lt educat ion-re lated phenomena. Th is limi ted view sug· IJ!'st s t hat ad " It ed uc atofS have yet to cons ider the value of borrow ing knowledge from othe r d isc ipli nes _ Indeed, it wou Id appear th at adul1 educal ion theorists and research· ers have fo llowed th e narrow and disc i pli ne·bou nd perspec· l ives of most soc ial sc ient ist s whos e work suggest t he in· suffjency of exp lanat ions w it hin t he para meters of a s ino le social sc ience d iscip l ine.
Because tMe cont,iootors to the u n i qu~ body of knowledge in ad ult education te nd to ove rempha size and ove rly depend upon psychology in p~r ticu l ar as the basis 01 their theo ret ical and empirical wor!<;, t he Nort h A merican lite ratu re demonstrat es a cond ition wh ich might be rele rred to as 'psyc ho logica l rMuct ion ism," Indeed, we Ii nd a rem arkabl e predi lect ion to exp lain ad ult educat ion beha. iors in term s 01 th e re lati .e sa lience 01 a clust er of psychologi cal >ariables, with on ly passing refere nce 10 o ne or mo re social backgro und (socio log ical) vari ab les, usual ly selected to st and as proxy measu res f or more s ubstant i.e .a riables ex· c luded from th e analysis, One re su lt of t he pet'las ive "t un· nel vis io n" is t hat t he magnit ude of t he ,ariance a~c o un t e d lor in most research has not kept pace w it h t he act ual nu m· ber of st udie s be ing repo rted (Smith, 1980) , Thou9h t he magn it ude of the .a riance in t he depe ndent vari ab le is not usual ly est imated in adult education researc h. t he same Questio n of quality . is·a·v is Quantity may lead t o s imi lar conc lu sions wit h respec t to t he st ill emerg ing disc i pl i ne of ad ul t ed ucatio n_ Anot her consequence 01 the s ing le social sc ience " tu Me l . is ion" wit h whic h adu lt educat ion research appears to be alf lic ted is t hat t he uniqueness of t he co rpus of knowledge of adu lt education may be mo re apparem t han rMI. In l ollowi ng Jensen's ~ou n se l to li nd one's re levant variables withi n a single soc ial sc ience, adu lt educato rs ha.e o.e rlooked knowledge wh ich has Dee n gene rated not onl y in vario us soc ial sc ience disc ipl ines. but t hey have also overlooked know ledge wh ic h has been ge nerated in rele re nc e to other (e.e n related) f ields of pract ice _ Th ese ~ha r a ct e ri s t i c s of adu lt educat ion th eory and research -psycho log ical reduct ion ism and Ia<: k of cum ula· t ive ness and ~om p r ehens i .e n ess-are pe rhapS ~o wh e r e more evide nt t han in the lite ral ure which has emerged in the past t hree de~ades w ith respeCI to t he phenomenon 01 part ic ipat ion in adult educ at ion . In the l o llowing sectio n. the satient features of t hat li terature, li rst in terms 01 the researc h and seco nd in t orms of t he t heory, are crit ically examined,
Adult Educati on PartiCipation Research
During Ihe past t hrM deCades, t he research of the phenome na subsu med by t he term adult educa tion parliciparion developed two d i,eroent t rad itio ns, One t rad iti on , baSed On SUt'l"'!S of rand oml y se l e~ted samples of t he U_S pOpu lat ion, stressed parti c ipati on in o rgani zed adu lt education acti,i ties and was exemp liri ed by the landmark study of volunta ry learn ing by Joh nstone and Ri'era (1965), a rep li. cation of that st udy by Carp, Roelfs, and Pete rson (1974) , an d an app licati on of si mi lar met hod ology in a Ca nad ian con text by Wa ni e w i~z (1975) . Generat ing nume rO uS Ire· quency distri butions and cont i ng en~y lables to pOrt ray sus' pe~ted and real relal ionships betwee n participation and both characterisl ics of program and c l ienl , th ese part ici pat ion studi es have provided .a luab le in,o ntories and comparat ive data on d if ferent categor ies 01 part ici pants . Because th ese st udies d id ~o t inc lude theoreti cal exp lanat ions lo r t hei r f ind ing. it appears t hat adult edu~at i on researc hers fol lowed a pat tern 01 resea rch not dissi milar to t he so~io l o-
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gist " fact ·finders" of past decades who also em phas ized ~o ll ec tion, t ab ul at ion, and presentatio n 01 dat a de.oid 01 guid ing theoretical pa rad igms.
Cruc ial to an und ersta ndino of each 01 th ese stu dies is tile l act t hat , depend ino upo n th e word ing 01 t he questio ns wh ich eli c itod inlofmati on lrom responden ts abou t t he ir pa rt ic i pat ion, t he rate 01 such in.olvem ent in al l ad u It educat ion act iviti es ran ged f rom 22 (Johnsto ne and Rivera, 1965) to 31 pe rcent (Carp, Roe l/s. and Peterson, 1974) , None 01 t hese st udie s employed stati sti cal analysis 01 t he relationsh ips noted bet ween partic ipat ion and a variet y of so· cia l and derrlO\lraph ic cha racte ri st ics of respo ndents_ Wit h only s light .a ri at ion . t he overall co ncl usions of t he t hree sets 01 researc hers ~ould be s tated t hus:
The adu lt educat ion part ic ipanl is just as often a woman as a man, is t yp ica lly unde r40, has co mpl et ed high s~hool or mo re, enjoys an above ·ave rage incom e. wo rk s fu ll t ime and most oft en in a white-colla r occ upat io n, is marr ied and has Ch il dren. li voo in an urban· iLed area but more likely in a su bu rb than a large c it y. a~d is found in all part s of t he co unt ry, but more l requent ly in t he West t ha n in ot her re~i on s (Johns tone and Rivera, 1965. p, 8) , The second resea rc h t rad itio n emphas ized individ ual part ic ipatio n in t he lu ll r an~e 01 adu lt ed ucation activit ies. incl udi ng t ho se that we re sell-p lanned and se lf -directed (o ut side as well as in side 10fmal edu cational and grou p settings), The pri nc i pie researc h l oc us 01 Al len Tough, the to remost proponen t 01 this alternat ive researc h t radition, has bee n on th e nu mber and nature of " learni ng pro ject s_" His prinCip le met hod of datac oll ectio n was in-deplh prob ing in· tet'liews in w h ich responde nt s we re asked to reca ll not only all of th eir learn ing projec ts l or t he prev iou s 12 mo nths, but al so t he numbers of ho urs spent in ea~h proje ct . Aft e' 1970 nu merou s resea r~hers corroborated the extent of adul1 learn ing pro jects ac ross adult pOp u lat ions different iatoo by su~h factors as geog rap hy, DCC u pal io n, aoe, and fo rma l ed· u~at i o~ attainment _ With t he exception 01 a natio nal probabil ity sample study of ad ult learn ing proj scts (Penland, 1977) , however, t he vast majo rit y ut il ized weak sampli ng st rateg ies. meaS ures 01 unknow n re i iabi l ity and val idity, descripti.e rat her than analytical researc h pro ced ures, and prec ipit Jted only minor add it ions to t he li nd ings origi nally repo rted by Tough (1968) . Sum mari zi ng t he fi~d ings of mOre t han 3(l st ud ies which lollowed in t he wake of th is ori ginal wor)::, To ug h repO rted t hat approx imately 90 percent of all adults were eng aged in at least one learn ing proje~f per year. Addit ionally, the t yp ica l learne r ~ondu~IS fi.e quit e d istin ct learnino project s In one year_ He or she learns five disti nct areas of know ledge a~d skil l. The perso n spends an ave rage of 100 ho u rs per learn ing el10rt -a tot al of 500 ho urs per year. Almost 10 hours pe r week (Tou gh , 1968, p. 192) _ Exam in at ion of t he adull ed ucatio n parl ic ipat ion resea rch in the two t rad iti ons leads to the inescapab le conc lusion t hai th e inc idenc e of pa rfi c ipal ion in an adu lt pOpu, lat ion is large ly a f unct io n of diverge nt def initio ns of ad ult educati on and co nsequently dillere nt dat a collecti on st rat · eg ies. When participation is defi ned in s uch a way Ihat em· phas is is gi.en to in stit ut ion alty spo nsored prog rams, reo po rted part icipatio n rates tend t o be low (22-3 1 pe rce nt)_ Whe n part icipation is deli ned in t erms of th e "tota l ity" of al l learn ino ellort s, repo rted pa rtic i pati on rates tend to be high (as m uch as 90 pe rce nt), alt hough th e numt>e r of learn ing project s reco rded can vary cons id erably accordino to t he in· t e" ie we r's u nde rsta nding an d ski ll . d ata co l lec ti on methDd , and in ter; iewee's recall (TouOh, 1977, p. 192) , The e.1e nt to wh ic h "respo nse set " and the tendency of respon , dents to supp ly what they pe rc eive to be soc ially des irab le ans wers represent co nfound ing f actors in such research has yet to be determined.
Two basi~ weaknesses of st ud ies in bot h resea rc h t ra, dit ions is a preponderant emphas is on atheoreticat deseri p. tio n and, wit h t he e"ce pt ion s of t he Pen land st udy, eschewa l of mul t i>ariate (o r e>en un i>ari ate) statistical analyses. Alt houg h formal educat ion attai nment. soc ioeconom i c st at us, and aoe have each been show n to be co.ary s ign ilica ntly w ith adu lt edu cat ion parti c ipat ion, in t he ab-senCe of any gu iding th eory and mean ingfu l statisti cal analys is, resea rc h has yet to be des igned t o e'p lain these re lat ionshi ps. Ha. ing exhausted for th e t ime be i ng the meani ng to be de rived f rom mere ly desc riptive stud ies , t he research on ad ult educatio n parti c ip at ion t hus now needs to go be· yond mere "fact fi nd ing," It must be desig ned, conducted , and analyzed in the li ght of sound theoretical e'p lanat ion Attempt s to develop su ch exp lanat ions are revi ewed in the fol lowi ng sec ti on .
Mode ls of Ad ult Education Partic ipation
To explain why men and wo men engage in va rious forms of educati ona l acti vit y, severa l theoretical mDd els have t>Mn proposed. Tho ug h couched In d iffe rent te rms, most of tl1ese mode ls describe pa rt ic ipat ion as a fu nction of motivati on resu lti ng from interactions betwee n adults and ei t her thei r internal or extern al environment.
In one of t he earliest explanatio ns, Miller (1007) proposed a mode l of part ici pationlMn·pa rti c ipal ion be hav ior as a funct ion of one's posit io n re lative to Maslow's (1954) hi· e r arc~y ot human needs and th e part icular conf igurat ion of countel"'laiti ng pOS itive and negative forces (Lewin, 1974 ) at· tendant to one's life sp ac e. As soc ioeconom ic stat us in· creases, low-I e.e l basic needs are met , hiQher Meds are ac· t ivated, t he rat ion of negative to posit ive f orces ded iMs acco rd ing ly, and t>oth internal and exte rnal cond it ion s be· come more conducive to part ic ipat ion . Alth ou gh t his mDdel was pub lis hed two decades ago, few researc hers have attempted to test Its adeq uacy. Perhaps the apparen t lack of at tentio n is due to t he mDd el's considerab le ambigu it y assoc iated w ith app lication of soc ioecono mic status vis-a-vis both the needs hie rarc hy and the con f igu rat ion of count ervai li nglorces_ Also drawing on Lewin's force -field t heo ry, Rubenso n (1977) conceptual ized partici pat io n as an outcom e 01 mot ivatio n whic h compri sed both (1) expe ctancy and (2) valence . E.pectan cy, in turn, resu lts f rom t he prDduct 01 (a) expectations 01 success in learn ing and (b) e'pect at ions of pos iti>e conseq uences of suc h su~cess_ Valence is th e sum tot al of all poSit ive and negative values t he Ind ividual ass igns to a give n act ivil y_ The st rength of t he mot l.atlon to pa rt ic ipate is determined by the interacti on of bot h expectancy and valence wh ic h, in t urn , are affect ed by an ind ivld· ual's previO US expe riences, t he soc ial env i ro nme nt , and per· sonal needs. People who part ic ipat e in ad ult ed ucati on te nd to see tl1emse lves capab le of learn ing, va lue and anticipate o ut comes of such learn inQ , and view such pa rtic ipat ion as re lated t o t he ir pe rson al needs. OM of t he majo r co nt ribut ions of this Lew inian f ramework is tl1at it draws atte nti on to t he impo rtance of not only t he im pac t of the ind ivid ual's social expe rien ces, but also on t he ind ividual's perceptio ns (.a le nce and expec t ancies) form ed by th ose soc i al experien ces.
According to Boshier's 'Congruence MDdel" (1973), motivatio n to part ic ipate in adu lt ed ucatio n res ults from in-
